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ABSTRACT 

The purpose of this curriculum is to increase the 
skills and self confidence of 20 to 30 parents who reside in 
"economically disadvantaged" school districts to the extent that they 
will become more active in seeking improvements in the 1965 v 
Elementary Secondary Education Act Title I and other compensatory 
education programs in their school and school district. The emphasis 
of th<i curriculum is to provide a setting where parents can 
assimilate the necessary background information about Title I and 
related programs* Of equal or even greater importance will be the 
processes of analysis, synthesis, and problem solving. Activities 
that improve self --concept are also very important. Learning 
activities and settings will, therefore, be provided to involve the 
participants in comparing, analysing, and developing solutions to 
real problems. At least 20 parents who have children in a Title I, 
E.S*E.A, program will be recruited. Five will be on the Title I 
Council to participate in the training program in the selected school 
district (s). Workshops will be organized and publicised. The workshop 
program will bo organized in six modules. The training modules can be 
used in any school district where parents request them. 
(Author/JM) 
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introduct-ion 



ERIC 



Federal compGnsatory Qducation prograniS sijicd the late 1960 's 

have encouraged, and in some casae^ requirod loaal aehool diotx^icta 

to involve in thca progrM^s the parents of the children receiving 

tlie aarvioes* Title I of tha Elomentary and yeGondary EdUGation 

Act {EBBh) f the largest compensatory aduoation program, in October, 

1971, mandated the formation ©f Title I parent advisory Qounoile 

and other foms of parental involvement in recipient school dis- 

triots. This requirement stenmied from a growing concern that the 

success of compensatory education may depend to some degree on the* 

involvement of the parents of the disadvantaged children in the 

activities and operation of the program,^ The involvement of^ low 

income and minority groups in decision^making is one of the recom^ 

mended methods of attaining acGountability and relevancy of cur-* 
2 

riculum. Parenti sneuri that federal funds are uaad wisely ^ and 

offer cultural baokgrounds which caa improve the diversification 

3 

of methods and materials. Learning through parents preserves the 

4 

integrity of the home* 



National Advisory Council on the Education of Disadvantaged 
Children, Fourth /Uinual Report, Title I-ESEAi h Review and A For - 
ward Look - 1969 , 0^ Meredith Wilson, chaiiman (Washington, C* i 
Government Printing Office^ 1969), p* 23. 

2 

Research and Policy Committee, A Statement of the Committee, 
Education for the Urban Disadvantaged i From Pre'-School to Employ- 
ment (isiew York I Committee for Economic Development^ lS71) , p* 15 , 

^National Advisory Council on the Education of Disadvantaged 
Childrer*., 1971 Annual Report to the President and the Congress, 
Title I, ESEA The Weakest Link; The Children of the Poor i Hearman 
R. Goldberg, Chairman (Washington^ D, CV: 0. SV Government Printing 
Office, 1971) , pp. 23-24. 

^David Weikart, "Learning Through Parents s Lessons for 
Teachers"/ Childhood Eduoationy KLVIII (Pecernbari 1971) , pp. 135«137» 
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Tha October mandate affectGd throQ*£ourthf» of the school 
districts in the united States and all ninouy-LlvraG school dis- 
tricts in South Carolina, Sine© 1965, Sguuh Carolina sahool dis- 
tricts have annually received approKimatQly $32 iiiillion from Title 
1 1 mEh, to assist iiiorQ than 200^000 edun,:ihionally deprived chil- 
dren. Title I provides "finanQial assiotruiOOi t ito local tduca'^ 
tional agenciee fierving areas with conoQntrations of children 
from loW'-ineome families to eKi^and and improve their educational 
programs, , p which contribute particularly to mtieting the special 
educational needs of eduaationally deprived children" (Section 101 ; 
Public Law 89-10, as amended). 

Local school districts were encouraged to involve parents in 
Title I projects when Office of Education Program Guide No, 44 was 
issued in March, 1968. Later that year^ the Office of Education 
recommended that local Title 1 advisory comiTiittaea be eatablishod.^ 
Pew eahool districts followed the recommendation' and apparently this 
also was a factor in the writing of th© October, 1971, regulation* 
This mandate require.^ each school district which receiver Title I 
funds to form a repreaentativ© parent council in which the parents 
who have children eligible to be in the program are in the maljority. 
The parent council must be involved in the planning^ development, 
operation, and evaluation of the Title 1 project.^ 



United States Department of Healthy Education, and Welfare, 
Parent Involvement in Title 1 ESBAi Why? What? How? (Washington^ 
D , C . , U . S , Government Printing Of f ice ^ 19 72 ) , pp , 3-4 . 

^Ibid, 



Although the recommendations and rQcjulrcmoAt eall for low- 
come parent participation, few school diGtriclis hav^ bGen sugcgss-* 
ful in BOGuring this participation. The .writer has heard eQhool 
administrators contend that the parents aiM jiob interested in ac- 
tively psLrticipating and. do not attend mQeUings, On the ether 
hand/ th© present writer has haard gomplaintii from parents on pa- 
rent councils in South Carolina^ as well as oUier states, which 
indicate that many of them are not given sv\££icient inforniation 
about the projecta to intelligently offer suggestiDna or complaints. 
For this reason, some parents stop attending meetings. In a dis-- 
cussion of school and home communication, one writer suggests that 
the tentiinology used by educators may widGn the gap between parents 
and educators. Another writer explains that poor parents may seem 

apathetic because of their failures in iohool and £sar of the 

8 

"eduaational eetablishmant , " 

The present writer was unable to locate any studiee of attempte 
to increasa the attendance and participation of low«incoirie parents 
on Title I advisory councils* Several descriptive studies i however, 

"^Claud E. Kitchens, Conmiunication Detween Home and School ^ 
iVbs tract for South Carolina Elementary School Principals Association 
(Columbia, South Carolina^ n.d,), p. 13. 

^Margaret M, Conant, "Learning Through Parents" , Childhood 
Education, XLVIII (December^ 1371), p. ll?* 



providQ direction that one might take to ii^provo parQntal involve- 
mont in, the counails. The More Effcactive WdhDolfl Program Qinploy.ed 
parent-tQachor v?orkshops to successfully involve low-income pa- 

Q 

rents in an early childhood education projcjct. A Title X program 
startacl horaa visitations and la now plonninij pairant workihops.^^ 
Training sessions for aouncil members can uuiablo the parents to 
review remedial programs and maka reaon'irnend,itions,^^ 

Synthesiaing needs expressQd in the complaints of the parents 
who serve on Title 1 counQils with the apparent success of parent 
workshops in increasing parental participation in specifio Title 
I activities, the present writer proposes a method of improving 
parental involvement in Title I counoils. A training aession that 
would provide the parents with basio infomiation about Title 1 
and remedial programs and an opportunity to interact with school 
pGrsonncil in a neutral Betting would be affective in insreasing 
the attendansa and participation o£ parents on Title I advisory 
councils. 

9 Sylvia Nevnnan, Guidelines to Parent-Teacher Cooperation in 
Early Childhood Education (Brooklyni Book-Lab, 1971), pp. 7-8. 

^°Victoria K, Burney, "Homa visitatipn and Parent Involvement 
Today's Education , LX (October, 1971), pp. 10-11. 

^^Uni ted States Dapartoant of Health , Eduaation , and Welfare , 
Parent Involvemejit , p. 10. ■ 



"SCKOOLS AND HOMES TOGETfffiR CAN DO MORI FOR CHILDREN 

THAN EITHER CAN DO SEPARATELY, " 
- - - Arkansas SEA 



Rationale of the Currioulm Design 

The emphaola of tho ourrloulni ia to proviue a Qettlng whcra 
parctiits OQn aaalmllate the nQooaBary baclti^irouud Inf orniatlon about 
Tltlfi I and rolabed Bchool prosrams. Of (■qunl or even greoter IrriportLUioG 
will be the prooQsuea of atialyaia, synthQain and problQin solvlns. 
Activities that improve self-oonoapt are qIuo very Important, 
Learning activities and sattingo wlll^ thorerort, be provided to 
Involve the participants in oomparing, amilyzing and daveloping 
solutions to real problems. 

I 

Mlsaion Statement of Ourriculm 

To inoi*ease the skills and self oonfidGriQQ of twenty to 
thirty parents who reside In "economically disadvantaged'' school 
districts to the extent that they will become more active in 
seeking Improvements in the Title ESEA and other oompensatory 
eduQatlon piograme in their SGhool^ and school district^ 

Solution Requirements i 

(Note I the seven solution requirement a are listed together j 
this Is followed by the objectives for one^'solutlon 
requirement and the enabling aotivltles for those 
objectives. ) 



A* To recruit at least twenty parents who have ohlldren In 
'a Title I, ESEA J program and of which five will be 
on the Title I Council to participate in the training 
program in the selected sohool district 



B. To Increase the understanding of the Title ESEA 
program In at least 90^ of the workshop participants. 

C« To inereast the knowledge about promising eduoational 
praotioes for "dlsadvantasQd" students In at leaet 
80% of the workshop participants, 

D. To Inorease the ability of of the parfcioipants 
to evaluate their Title I programs. 

le To InQrease the ability of 70^ of the partlolpants to 
searoh for Information and resources on their own^ 

F« To inorease the ability of 70^ of the participants of 
how to posltlveiy Irfflluenoe sohool administrators' 
decision makings 

To increase the attendance of 90^ of the participants 
in school meetings whloh affect Title I children^ 



ObJecfclveB for Solution Requirement A^i 

1^ TO Invite all Title 1 Oounail members to attend 

the workshop through one phone call and one personal 
letterpthree weeks prior to the first workshop sessiong 

2^ To publicize the workshops through at least four 
groups and organisations which involve low«lncome 
parents beginning three weeks before the first session^ 

3e To publicize the workshop through at least one local 
newspaper and radio station a week prior to the first 
session^ 



Activities for Objeotlves 1-3 i 

a. To obtain the list of Title I council members 
five weeks prior to the first session^ 

be T.o identify four groups and organigations which will 
help publlolae the workshops among low-Income 
and Interested parents. five weeks prior to the first 
sessions 

p. To prepare invitations to the Title I Council 
four weeks prior to the first session^ 
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d. To prepare publicity materials for the four 
cooperating groups and organizations four 
weeks prior to the first session, 

e. To prepare a press release for the radio station 
and local newspaper two weeks prior to the first 
sessiono 



Objeotlves for Solution Requirement Bs 

(The workshop partioipants will attain these objeotlves by-the 
end of the first 3-hour module and first followup aotlvity,) 

4, TO develop an understanding of the original purDose 
of Title 1, ESIA, - - f f , 

5, To understand the role, that Title i parantB legally 
should have In the planning, developmentj operation 
and evaluation of Title i projeots/ 

6, To be aware of the programs that Title I funds in 
theli' sohool dlstrlot, 

7» TO be aware of the goals of each Title l program in 
their sohool dlstrloto 



Aotlvltles for Objeotlve 

a. To listen and wafcoh an audio-visual desorlptlon 
of the Title I-ISEA program at the beginning of 
the first module, 

b. To dlsouss any part of the desorlptlon that 
is questlonad, by the partioipants after the 
audio-visual presentatione 

□e To listen and watch a slide presentation whioh 
outlines the general eduoatlonal and supportive 
services which can be funded under Title I, ESIA 
in South Carolina after aotlvity 

d. To discuss with the three facilitators after 
activity 4,0,, the educational and eupportlVQ 
servloes that can be funded with Title I. • 
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Activities for- Objective 5i 

^' J° ^t^e of the faollitatiors, after 

acuivlty 4,d, presont the five main nolnts usin^ n nnd- 
Of the Title I reculatlon which mandl?ea ' ^ ^ ^ 
parent involvement in the prosram, 

b. TO dlscuBS after activity 5,a.,' ono of the 

requiremcntB In eaoh of five groups, ■ ■ 

°' o? ?hS"??"- ^f"^^ activity 5.b., the InterpretatlnnB 
of the five main requirements as a total sroup. ' 

Activities for ObJectlveB 6-7; 

^-"^^ aotlvlty 5.0,, & summary 
Of their sohool dlstriotia Title i budget/ 

Ei^'fri™ f J®'' a°ti^"y the Operational ' 

Budget BreaMown Page of their Title I Application 
using an opaque project, " 

°' ^"fj aotlvlty 6-7o b,, the key Appliccttor 

pages which desorlbe the goals of each Title I - 
program in their aistrlotp 

d, TO discuss in small groups after aotivltv 6-7 o 
the goals of eaoh of the Title X programs. 

. a. TO summarize brltfly In large group after actlvltv 
0-7. d, the malnpal of eaoh Title I program,' 

Followup Aotlvlty for ObJeotlveB 4-7i • 

To mall eaoh partiolpant flour 4ays after the first 
. training session, a summary of the first session, i 

Ob"jabtlveB for;/SolutlOn Requirement Ci 

(The workshop parbiclpants will attain these objectives bv the 
end of the second 3-hour module and second :followuraobivlty^^^^ 

.8, TO be aware of Title i and other sohool programs 
that show promise in inoreaaing math or reading 
achievement Booras, or attendanoe of "disadvantaged" 
studgnts, fa ^ 
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9. TO be able to discuss the positive and negative 
points of these promising programs as relates to 
the participants' value systems, 

10* To be able to compare the Gurrent Title I program 
in the district to the promising programs. 

Activities for Objectives S-^lO i 

a, TO view and listen to^ at the beginning of the 

second 3--hour session^ an audio visual presentation 
of good early childhood programj and an 
examplary Title I math program^ 

bo TO discuss in five small groups after activity 
8-lOg bl,^ the positive and negative aspeots of 
both programs, 

0. TO summarize as' a total group after activity 
8-lO.bp^ the ten positive and ten negative 
aspeats of each program^ 

To listen after activity 8-10,0, j to a guest 
speaker describe a promising Title I reading 
program. ■ 

To discuss after activity 8-10, d.^ the merits 
of the reading program with the guest speaker. 

to To Qompare in Tlve small groups after activity 
8-10*e,j the goals of the three model programs 
with the goals of their Title I reading^ math^ 
and early childhood program. 

pollowup Activity for Objectives 8«10i 

TO mall each participant four days after the SBcond 
training session^ a summary of the second session^ 

To organlae a visit to a model or promising eduoational 
program. 

ObjeotlVQB for Solution Requirement Di 

(The v/orkshop participants will attain these objectives by the 
end of the thlM 3-hour module and third followup activity^) 
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11, To Inorease the ability to evaluate If the Title I 
■programs are being implemented aooording to the 

. deBigns in the Title 1 Projeot Applloatlons 

12, To Inorease the ability to evaiuata the Title I 
prograftHto determlna if they are meeting the needs 
of the Title I studanta,- 



13* To inorease the ability of the parents to suggeat 
ways and methods to improve the Title I programs. 



Activities for Objeotlve 11 « 

a, TO review as a total group at the beslnning 
of the third 3-hour aesaion, the goals and 

. aotlvltlis of the dlstrlot's Title I prog 

b. To evaluate in five small groups after aotlvity 11. a,, 
if the Title I projeot la beihg operated as 

It Is designed in the Title I projeot Application, 



c. To summarize aB= a total group after activity 
11. b,, any disorepanoies between the design 
and actual practices in the schools , 

Aetivltles for Objective 12s 

a. lb tet ten needs of eduoatlonally disadvantaged 
■ children In three small groups with the aid 

the faoilltators after completing activity 11, o, 

b. To compile as a-'total group after activity 12,a«, 
a composite list of needs, 

c. TO arrange after activity 12, b,, the list of 
needs in some priority order, 

. d, To.review as a group after activity 12,0,, the 
' aEowable uses of Title 1 funds and other school 
funds, 

e. TO avaluatQ In small grdups, after activity 12, a,, 

the current Title I programs as compared to 

their priority list Of needs, model programs, 
and list of disorepanoies. 
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Aotlvlt-les for Objective J3' 

a. To view and lliten after aotivlty 12,e,, to 

a presentation on video-tape about the ohanges 
. that two rural sohool dlstplQts made in order 

to Improve their Qduoatlonalaetivltles for dls- 
advantaged students. 

b. To suggest In five small,' groups after activity 
13. a,, changes In the Title I programs that 

: would Improve the eduoatlonal opportunities 

of Title I children. 



Ob To compile as a total group after activity 13, b,, 
a composite list of Improvements that ihould 
be initiated in the Title I programs (and perhaps 
; regular school ourrloulm), 

pollowup Activity for Objectives 11-131 

To mall each participant four days after the third 
training sisslon, a summary of the third session. 



Objeotlves for Solution Requirement Ig 

(The Vforkshop participants will attain these objectives by the end 
of the fourth 3-hour module and fourth f ollowup aotlvity, ) 

14, To become familiar with five local, stati or = 
national resources that the partiolpants want 
■to know about. In order to Improve the Title l 
projeot , 

15. Tobeooma familiar with five local, state, or national 
organizations whloh- can assist parenfewl 
asBlstanoe or organizing information in order to 
solve problems with Title I and other related school 
issues. 



16, To Increase the knowledge of the partleipants dfi 

how to contaot these resources when it is necessary, 

Aotivltles for Objective .l4s- ■ ' 

a. To determine after activity 13tO. in the 
third training module, what rasourois are or 
may be needed to assist them in promoting 
improved Title I programs, ^^^^1,. ^ 



b. To provide at the beginning of the fourth 

training module^ a list of resouroes that the 
partlolpante wanted to knov/ about In activity 14, a, 

Aotlvltles for Objeotiva 15i 

a. TO provide after lij.b.^ a list of asenclee which 
can offer legal and organizing assistance to 
solve Title I and related school problems,; 

bo To explain after aGtlvltyslS.ap^ what these- 
resouroe peo^ and orsanlzatlons will and will 
not do, 

Actlvltiea for Objective l6i -j':- 

, [ a. To role play after activity 15*b*j several oituations 
that the parentis might fape and want to 0 . ' 

resource people or organizations for assistanGe, 

b/ To deolde In small groups after activity l6aa*^ 
which resource person^ If any ^ they mlsht vmnt 
to Invite to their nsKt session or go visit. 



c. To deolde In the same gi^oups after activity iS^b,, 
which person in the gpoup will make the arrangementG 
and when and: how this will be aoeompllshedg 

Objectives for Solvation Requirement Pi 



(The workshop participants will attain thtae objectives by the. 
end of the fifth 3-hour module and f if*th f ollowup activity. 
Unlike the other Solution Requlrments B-B j Requirement F dependa 
heavily on the attainment of the rnajor^^ of the objectives 
in all preceding modules, ) ^ , ". .. 

17, To understand the steps^lnoluding the time sequence^ 
: In planning^ opening, and evaluating a Title I project^ 

l8i To Increase the knowledge tdwhon suggestions and complaints 
should bi referred In the school district to get actions 

'19» TO increase the ability of the participants to organize 
support for their ideas and suggestio^^ 

Activities fo^ Objective 17i 

a. . .To view and listen after aotlvlty iS.c.j to. 
. ■ ■sllde«tape presentation of the planning steps 

.. -In the Title I prog and when in a Piseal year 

they Odour. . ' ■ 
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b. To dlsouas In small groups after activity 17.a., 
what the dlfferant steps mean locally in planning 
a Title I program. ' ■ . 



Activities for Objective 181 

a. To dlscusa In a total group after activity 17.b,, 
who really wields the power in the dlstrlot, 

b, TO discuss in small, groups aftsr aotivity l8.a., : 
to whom a parent or" parfints should contact when 

(i) their child is having a problsm in school, (11) 
many ohlldren In a sohooi are having a problem, (ill) 
children in several schools are having problems. 

Activities for Objective 19° 

ao To offer QUigestlona of how to solve a particular 
problem which might arise in discussions or question 
and answer periods during any enabling activity 
in all modules s 

be To involve interested partlolpants in the preparation 
and mailing of the summaries after each module. 



0, TO involve. all partloipants in a telephone pyramia 
to remind them, of each training session and 
organlise oar pools to the sessions. 



d. To role play in five small groups at the beginning 
of the fifth module, three problem situations 
with Title 1 in their dlstrlot to determine what 
they could do as parents to begin to solve the 
problems, 

e. To plan as a total group after aotivity ig^d., 
what. If anything,. ahoiM be the oontent and 
activities in the sixth module, and, what resources 
will be needed, : ' 

f. TO build In all group aotlvltles during all modules, 
a unified effort in solving and diaousslns problems. 

Followup Aotivity for Ob Jeotlvea 11-19 1 , ^ .' 

- To mail each partlolpant four days after the fourth 
training sessloh, a summary of the fourth session. 



To mail each partioipant four days after the fifth 
training session, a summary of the fifth session^ 
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Objectivis for Solufcion Requirement Gi 

(The criteron of su^ss will be that 90^ of the participants will 
attend thirty percent more Title I CounQll, PTA/PTO meetlnEs, 
or SGhoa board meetings dflrlng the six month period after the 
attendanoe of at least four 3^hour training modules, as compared 
to the slK month period before the trainings) 

20* To reduce the fear in the participants ttf attend 
school meetings. > 

21. To increase the avrareness in the partlolpants of 

the need to attend meetings that affect their children 
education* 

Activities for Objective 20« 

Almost every aotlvlty that incraases the particlpanta ' 
knowledge' about Title 1/ educational programSj and 
• : . their legal rights to Inyolvtment In Title I was 
\ deslsned with Objective 20 In mind/ Two other 
activities- will aleo assist in the attajhment of tHs 
objective i .. 

. a. To discuss while role playing in activity 19^d.^ 
the reaotlon of the appropriate school official 
to their solutions* 

b* To dliouss the public information law in the 
sixth training module. 



Several enabling aotivltles which are listed under 
. previously oited objeotlves are espeolally Important i 
8«10*e.j 13,a,j and 19,f. : 

Activities for Objective 21 i 

, ' Almost every activity which demonstrates deficiencies 
in the current Title I program and which developes . 
solutions ^to the defiolenGles was designed with 
Objeotlve 21 in mlndV Two other aotivltles will also 
assist in We attainment of this objedBLvei 

. . a^ To stress in any discussion or question and answer 
period the importance of taking problems and 
suggestlonB of solutions to the approprtoe school 
officials. 



It 



l2, 



b« To compile as a group In the sixth module, 

a' list of all eoheduled Title I Council meetings, 
PTA/PTO mQetlngs, and school board meetings, 
including the times and places and who will be, 
willing to ti'ansporb parents to those meetings. 

Several enabling aotlvltles which are llated under 
previously olted objeotives are expeclally important i 
8, a. J la.e.j 13.0.1 12. d, and 18, bp 



Implementation ., ' 

The training modules can be used In any aohool diutrict 
where parents request them. As pointed out in the needs assessment, 
the nGsd appears to be greateBt in 15-20 majorlty-black school ■ 
districts in south carollria, . 

The training BOsslons will be divided Into six modules of . 
approximately three hours duration eaohs Modules 1-4 are not 
totally dependent on one another. Of course, Gach module will be 
more relevant if the partlolpantB in the workshop have been invol- 
ved in the previous modules. Modules 5-6 can only be effective 
if the participants have Bhared in the QXperlences of at least 
two of the previous four modules. Important Information and ideas . 
are on video-tape or slldea-tape Inofour of the modules. This 
will allow for a parent to miss a session but view and liaten 
to part of the experlenoe at some later, mutually agreed upon, time. 
This design is Important for the rural poor because of their laick 
■of transportation, babysitters, and fixed work sohedules. 

The number of modules that will be presented in any one day 
or week or month will depend on the participants, After the first 
module or a preliminary plannlns period, the parents will decide on 
the frequency of the tralnlns sessions. Because the workshop 
stresses the. Inyolvement of the partiolpants, the number of modules 
that are empioyad may actually be more or less than six, 

Xf the training sessions are to include both black and w^h 
parents, the site seleotlon becomes very crucial. The site should 
be a location which Is frequented by Blacks and whites, 
• " The modules will serve their purpose best aspeolally in small 
group dlsousslonB, If three person act as facilitators, ' The seleotLon 
of the faollltators will probably determine the success or failure 
of the training aiSBlons, The improvement of the participants' self - ,[ 
confidence. will depena on tte faollltators' attitude tovfard poor. 
pBrants and ability 3 n developing a positive, cooperative atmoBphere. 
Ideslly the facilitators should be two low-lnoome parents a 
"educator," xf the facilitators 'are not well informed about Title I 
and related Issuesa they should go through the six modules as the main 
part of their training, V 
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The maberials and handouts for the training modules can be 
prepared prior to the , module for which they are required. If the 
facilitators need training, they can prepare these materials as they 
00 through modules, The vldeo-tapeQ and atide -tapes presentations 
should be oompletad prior to the use of any of the modules, so 
sufficient time can be allotted for their preparation. 

In Plsure 1 below, the objectives of the Solution Requlrementa 
B-G are listed in the training module were most of their enabling 
activities will be employed. 



Module I 

5 
6 

7 

20 



Plgupe 1 

Module II Module III Module IV Module V Module VI 



8 

9 
10 

19 
20 
21 



11 
12 
13 
19 
20 
21 



14 

15 
16 

IT 
18 

19 
20 
21 



18 
19 
20 
21 



19 
20 
21 



Evaluation 
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The evaluation of the training seesions will be dlffiGulto An 
indepth paper and penoll test or an oral test of the Information 
and concepts presiented can not be used beoause of the possible 
netsatlve. effects (See page. footnote 4). Even if tests v/ere used^ 
they would not evaluate the effect of the training program in 
reaching the main goalj inoreaelng the aotivlty of the partioiparits 
in seeking Impr^ovements In the Title i^ ESEAp^ 
district. ' . 

Two indirect measures of the factual 
learned can be utilised in thls>Bettinge 
relies on the ; f aollitators * : observations , 



assessing the percentage of participants 



information and concepts 
The first evaluation 
p This can be used in 
who, have attained efech 



objective after being Involved in the corresponding enabling 
activities , r 

After each training module the f aollltator(s) can rate the 
BuccGss of the enabling aotlvltles in reaching the objeotlves 
In that module. An example of this Is given below for Objective if. 



How many participants reacted as signified in the 
categories belov/ to the enabling actlvles for 
Objective 4 in the first module? 



learned a 
great deal 



now have a 
notion of 
the concepts 



learned 
a little 



learned 
nothing 
new 



This Judgement was based on the participants i 

discussions j questions j role playing; other 

Suggest changes that would Improve- the enabling activities; 
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After each objective Is evaluated under a solution 
requirementj an average can be calculated for the number 
of participants in each category for all the objectives 
under a solution requirement. The percent of participants 
in the flrat tv/o categories can then be compared to the goal 
of the solution requirement , 

A second less precise mcslhod of evaluatlpn can also be employed^ 
Each participant In the last training module can fill out a 
simple form which attempts to measure their attainment of the 
goaiof each solution requirement* Below Is an examplS of 
a question which attempts to evaluate the attainment of Solution 
Requirement B* 



From the Information g.ven to you in the workshops, 
could you .explain the Title 1 program to some one 
you don't know? 

. (check one ) 

YeSj"very _ Yes~tut MajFFe No ^ not 

easily not com-- at all 

pletely - 



The percent of participants who check the first two 
categories can be compared to the goal of the solution requirement. 

An assessment of a change in the level of the participants' 
level of activity In seeking Improvements in the Title I program, 
the main goal of the training sessione^ Is important. Arbitrarily, 
the writer ' would suggest a comparison of the participants ' 
activity to change/improve the Title I programs or related programs in the j 
six months period before the sessions began with the level of activity i 
in the six months period. An estimate of the level of activity J 
can be obtained .for the preceding six months by including questions / ] 
to that effect in the questiohalre given to the partioipants in the ■ ; 
last session. Below are listed . six questions g ^ . - j 



In the last six months, 

how many times have you talked to your superintendent ?_^_ 
how many times have you talked to ybuto Tltle^I CoordlnaWr?^ 
how many times have you talked to your school board members? 

how many Title i Council meetings have you attended 7^^^^^^ 

how many school board meetings have you attended? 
how many PTA^PTO meetings have .you attended ?_ 



Six months after the last training session, each participant ^ 
in a group or Individually should be asked the same questions by an 
interviewer. The data should be tabulated and statotlcally oompared 
to the data from the partlolpantE » quaattaaire. 



Use of Evaluations 



If two of the three evaluations indloate that the goals of - 
the training sessions have been attained^ the workshop module^^ 
will be used in the same format In the future. The three evaluations 
together can provide \ Information of what ne be changed In. the 

the modules. After analyzing the dataj oertaln enabling activities 
may have to eliminated, modified or amplified* This analysis may 
also Indicate that certain objectives or per^hapa solution reQulrement 
can not be attained In the time span of six -B^hour modules. 
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